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ABSTRACT: The study investigated six Physical Science teachers from three different High school within
Katima Mulilo community about their understanding of and mediation of learning of stoichiometry. All Physical
Science teachers teach Physical Science in Zambezi region and volunteered to be part of research process,
using participating action research (PAR) within community of practice (CoP). The participants were involved
in intervention workshops on the mediation of learning of stoichiometry.

The findings of this study further indicated that the community of practice (CoP) members acquired the
professional transformations which were important breakthroughs in their careers. Transformation is defined in
the Vygotskian framework as those forms of behaviour that are used between people in concrete social
interactions (i.e. intermental plane to the forms of individual mental processes i.e. the intramental plane (Eun,
2008). The internalisation process does not occur automatically from a direct transformation of the intermental
plane to the intramental plane, but through the use of mediators. The intervention workshops in my study were
framed with activities serving as material mediators (artefacts) that aimed to solve stoichiometric problems. So,
the collaborative working together of CoP members might lead to their continuing professional development.
KEYWORDS: Stoichiometry, Mediation, material mediator, intermental plane, intramental plane intervention-
workshop, PAR and CoP.
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l. BACKGROUND AND PURPOSE OF THE STUDY

The focus of this study is on the workshop intervention practices for professional development for the
Physical Science teachers. This study further explores how the Physical Science teachers developed and
constructed new knowledge about stoichiometry for effective classroom teaching. The study also shows the
need for a continuing professional development program for the participating teachers, and it benefited the
teachers as such. Ladson-Billings and Gomez (2001) view professional development as the cornerstone of
school reform aimed at raising academic performance. They argue that no amount of “standards, benchmarks,
and high stake testing can bring about school improvement without giving attention to teacher quality” (p. 680).
A study of the current status of CPD program implementation and its trials in government secondary schools of
Dire Dawa in Ethiopia (Tisasu, 2014), shows that teachers have a positive attitude towards the CPD.
Collaborative engagement, strategies of planning and execution of topic concepts might have encouraged
teachers to develop positive attitude towards CPD. The CPD engagement differs from country to country.

Statement of the problem

DNEA yearly examiners’ reports (Namibia. Ministry of Education, 2000-2015) indicate that conceptual
understanding in Stoichiometry is generally poor. This problem might be due to the following factors:
Not enough teaching materials in schools

Inexperience with experiments associated with Physical Science concepts

Lack of confidence in teaching the subject content knowledge in some areas of Physical Science
Overcrowded science classrooms

Absenteeism on the part of learners

Learners not doing their homework.

teachers’ inadequate subject matter knowledge

poor pedagogical content knowledge, and
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e Lack of basic mathematics skills on the part of learners and science teachers, in topics such as ratio,
percentages and proportions (Namibia. Ministry of Education, 2000-2015).

Significance of the study

This study addressed an intervention in form of workshops to support Physical Science teachers in
developing exemplary lessons for teaching stoichiometry. In the four workshops conducted, various topics were
addressed that helped teachers improve their subject matter knowledge (SMK) and pedagogical content
knowledge (PCK). These workshop interventions equipped the teachers so that they teach Stoichiometry
effectively. The study was necessitated by factors that contribute to the poor performance in Stoichiometry.lt
might also empower the teachers to develop the learners’ scientific concepts involved in stoichiometry; this
might in turn help more learners to understand stoichiometry and encourage them to major in Science and
Technology at a tertiary institution of their choice. The study might also assist the Namibian Ministry of
Education’s policy of teachers’ placement and improve the skills, learning and teaching capabilities of all the
participants including the researcher. Finally, being a lecturer at the university, this study might also help to
improve my own practice and ensure that the student teachers studying at the university are competent to teach
the topic of stoichiometry.

II. THEORETICAL FRAMEWORK

Molasso (2006, p. 7), explains that “a theoretical framework refers to the theory that a researcher
chooses to guide him/her in his/her research. Thus, a theoretical framework provides direct, practical, and
interesting explanations and examples to answer a particular research problem”. To Grant and Osanloo (2014),
a theoretical framework is the foundation which is used to construct knowledge in a research study. A
theoretical framework is also regarded as a working exemplary allows the researcher to explore the relationships
among variables in a logical and prescribed fashion.

Merriam (2009) explains that a theoretical framework is the structure on which research is based.
Additionally, a theoretical framework is the vehicle driving all aspects of the research including the research
problem, methodology, data analysis and interpretation of the data collected. Miles and Huberman (1994)
hypothesise that a theoretical framework is important in the designing of a study as a visual or written product.
Thus, the theoretical frameworks informing this study will be the community of practice (CoP), constructivism,
namely, Piaget’s cognitive constructivism and Vygotsky‘s social constructivism, and Shulman’s pedagogical
content knowledge (PCK) as discussed below.

Research goal
The main goal of the study would be to co-develop exemplary lessons, worksheets, as well as learning and
teaching support materials (LTSMSs). Thus the study sought to address the following research objectives:
e Explore subject matter knowledge (SMK) and PCK;
e  Enhance research skills and
e Collaboration among thecommunity of practice (CoP) members even beyond the study,with the aim of
improving the teaching and learning of stoichiometry.

I also recognised that improvement could only be achieved by active participation (Sedlacek& Sedova,
2017) and commitment of all the Physical Science teachers within the community of practice. In the Zambezi
Region where the research was conducted, 14 Physical Science teachers completed the questionnaires, but on
my supervisor’s advice only six Physical Science teachers I worked with participated in the study.

Research Design

According to Polict, Beck and Hungler (2001), a research design is a “researcher’s overall strategy for
answering the research questions or testing the research hypothesis” (p. 167). Research design incorporates
samples, participants, method of data gathering, research instruments and implementation procedures of the
instruments, data analysis and paradigm.

This study was underpinned by an interpretive paradigm (Cohen, Manion & Morrison, 2011; Bertram
& Christiansen, 2015). Mertens (1998) opines that the basic assumption guiding the interpretive paradigm is that
knowledge is socially constructed by people active in the research process. The interpretive paradigm aligns
well with the CPD to be engaged in this study. This might be the case with Physical Science teachers, the
subject adviser and researcher as they would collaboratively co-plan and implement the tenets of stoichiometry.
The new knowledge might be developed by the collaborative effort of all the participants within ourcommunity
of practice (CoP). Vygotsky (1978) posits that effective learning lies in the nature of social interaction between
individual and their peers.
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Selection of Participants

For the study, the professional development intervention involve a sample of six Physical Science
teachers selected from three schools in the Zambezi Region.There were about 60 volunteered grade 11
participating learners(20 per school), who weretaught by these teachers using ‘afterschool science enrichment
approach’ (Agunbiade, 2015).

Method of data generations

Creswell et al. (2016) argue that methods are the tools that researchers use to collect data. The tools
enable researchers to gather data about social reality from individuals, groups, and texts in any medium. This
study made use of the following data gathering tools: workshop discussions with reflective notes with teachers,
and lesson observations as well as research journal done by some of the participating teachers, and me. As
emphasized by Cohen, Manion, and. Morrison, (2011), the use of a variety of data generating techniques
afforded me an opportunity to triangulate the data. Also as a researcher, keeping the research question in mind
was of paramount importance because more than one method gave valuable data. Below is a table that
summarises data generating methods used for this study.

Table 1: Data generation methods

Method/instruments Purpose Actors

Workshop discussions Working together collaboratively to | Six physical science teachers plus
develop LTSMs and to construct | the researcher.
knowledge

Videotaped lesson observations To test the LTSMs for the teaching of | 3 physical science teachers from
stoichiometry. the 3 schools and the Researcher.

To critique the teaching methods
through collaborative efforts.

Research journal Recording experiences and challenges | All research participants
during the research journey.

Activities and results of the study
Intervention Workshop 1
The participating teachers shared their experiences about the teaching of stoichiometry in their schools.
During the intervention workshopsome difficult stoichiometry concepts were identified, these were in line with
the findings of Furio, et al., (2002). The identified difficult stoichiometry concepts concurred with the results of
the diagnostic achievement test questions answered by the learners.
The difficult stoichiometry problems were harmonized with some other researchers who came up with ideas
about the stoichiometry concept difficulties, listed below.
Limiting and excess reagent. (Gauchon and Méheut,(2007)
Calculations of moles(BouJaoude, & Barakat, (2003).Chandrasegaran, et al., 2009)
Concentration formula to calculate moles in solution (BouJaoude and Barakat, 2000)
Ratio calculationof moles in Stoichiometry(Dahsah and Coll, 2008)
Empirical andMolecular formula calculations (BouJaoude and Barakat, 2000)
Percentage composition(Gilbert, 1998)
STPStandard Temperature and Pressure
Balancing of equation (T6th and Kiss, 2005)
Actual yield and Theoretical yield. (Hanson, 2016)
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We carried out an experiment as community of practice (CoP) members to respond to a question raised by one
of the teachers on limiting and excess reagent. Below is the experiment:

Materials: Candles, Beakers, matches, flat table or flat object, air (within laboratory)

Step 1: Two burning candles were setup and lit as seen in Figure 6.2, having enough supply of wax and air
(Oxygen).

Step 2: One of the two burning candles was covered with beaker (Figure 6.3). Air access controlled.
Observations: The burning candle covered with beaker went off. Why?
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Figure 1:Both candles where burning, having supply of air and fuel (nothing was limiting the combustion).

Figure 2:0ne of the burning candles was covered with Beaker, limiting the access of air to the burning candle.

I1l.  CONCLUSION:

There is limited supply of air to the burning candle and it went off.The experiment showed that a
limiting reagent is the substance that finishes first when carrying out experiments involving chemical reactions.
In Figure 2, where one of the burning candles was covered, a beaker limited the air (oxygen) access to the wax
in the burning candle and it went off. The other candle continued burning because nothing limits the supply of
air.

Intervention Workshop 2

The second workshop was on Stoichiometry mapping and basic Mathematics. Stoichiometry mapping shows
which concept comes before the other for coherence and curriculum saliency on stoichiometry for effective
teaching in the classroom.The first mapping concept is basic mathematics (see Box 1). This was discussed by T1
and we agreed that Physical Science teachers can liaise with Mathematics teachers for unclear stoichiometry
mathematics concept before teaching learners. This was in agreement with Croteau, Fox, and Varazo(2007) that
in the beginning of teaching chemistry learners are taught variety of mathematics involving balancing of
equations. The teaching of basic mathematics by either the mathematics teacher or by the Physical Science
teacher enhances the understanding and teaching of stoichiometry.
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Box 1:Stoichiometry mapping by teacher 1, supported by other CoP members

Basic Stoichiometry

Mathematics

Stoichiometry
Priodic table and
Symbols

Atomic number
JElectron/ Group Maolecular Mass
number

Mole calculations,
Balancing Equations, coefficients/Avogadro's
Coefficients constant

Chemical
formula/Bonding/
Formulawriting

Percentage composition

Material Safety data Law of Conservation of
sheet of chemicl SR Thearetical yield

Mass
substances

Empirical formula/

Thearetical formula
Maolecular formula

imiting resgent /Exces
resgent.

Below is the lesson plan or guide prepared by teacher 1, and basic Mathematics operations needed for the
teaching of Stoichiometry.
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Box 2: Basic Mathematics lesson plan

BASIC MATHEMATICS OPERATION 1

Objective: To teach the basic mathematics operations for real numbers on addition,
subtraction,
Multiplication, and division to learners
Introduction:

The four basic mathematical operations--addition, subtraction, multiplication, and
division--have application even in the most mathematical theories. Thus, mastering
them is one of the keys to enhance the understanding of mathematics that can be
applied in the teaching of Stoichiometry in chemistry.

Basic Mathematics (operational) for stoichiometry
The purpose of this Basic Mathematics is to review basic mathematics operational
concepts so that learners will be able to enhance the learning of stoichiometry. This
will be fundamental to better prepare the learners for the stoichiometry concepts.
Step 1: Introduce the Basic Mathematics to learners by reviewing the material and
working through problems.

Step 2: Mention the Basic Mathematics Refresher concepts (1) Fractions and
Decimals, (I1) Percentages (111) Order of Arithmetic Operations; (I\VV) Basic Algebra
Step 3: Content to be covered.

Fractions and Decimals
Fractions, decimals and percentages are all numbers that represent a part of the whole.

We often
need to convert from fractions to decimals or from decimals to fractions.
Example:
Fraction Decimal
12 — 03
40

Converting a fraction to a decimal
Divide the numerator (the top number) by the denominator (the bottom number)
using your
Calculator.
This fraction is necessary when calculating the number of moles (n) in a given sample,
molarity or concentration of samples.
Numerator is the mass of a given sample.
Denominator is the molar mass of the given sample as obtained from periodic table of
elements.
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EASIC MATHEMATICS OFERATION 2

Example: Using fraction to solve 5Stoichiometry questions
Question 1: Find the number of moles of 12 of Calcinm metals

12g iz tha ma=z of Calcivm (Numearator)

40z iz tha hlolar mazz of Calcivm 2= obtsinad fom pariedic tabla of slemants {Denominatos).
12
40
Mota that the final dacimal in this sxampls iz spreszad to one dacimal placs. Final decimals can ba
aprazzad 1o two of theee places,

= 0.3 roles or0.3maks.

Eounding up or down of decimal nombers
Deacimal numbsers can be roundad up, whan the nember following iz 5, &, 7, B, og D,

b
Z = D0.B5714 2857

I. Toround up to two dacimal placss. the aneweriz 024
O Toround up to thyes dacimal places, the apewer iz 0 B67

When vou round off 3 dacimal | you round upwands if the nembar following tansss from 5 to 9 (a2 22mm
in I aboeea), and vou round downwards of zama, if the pembser following range: fom 0 to 4 {azin 0
ahores),

Converting 8 decimal to a percent

When converting a decimal to 3 patoentame move the dacimal point two places to tha right. Thiz iz
bazically multiplving the dacimal by 1040,

Box 3: Basic Mathematics Operation in stoichiometry calculations.

Below isthe lesson plan prepared by teacher 2 on calculation of moles.
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Taopic: Mals Conversion

The male is the centyal nnit for converting the amonnt of 3 substancs fom ons typs of mezsnrement ta
anather The nomber of males of 2 subsncs can be caloulated ancs the mass af the substance is known.
Enovwingthe nwmher of males allows for 2 dirsct conversion o e munber of particles. Twro conversion
factofs ag= thus nesded 1o comreri mass tonmoberof particles. The male is 2lso ns=d to convent betwesn
ths numher of particles of 3 =5 and fhe vohwe of 3 25 2t 5TP. This males valmms of the 2= {5 idsntical
for 2l g=ses and has the valns of 22 4 Limal The males can be expressed in terms of the Avozsda’s
numher [6.02 X107]

Learning Ohjectives: Lezmears shanld be ableta:

1. Convent smonz the number of particles, malss, and mess of 3 substancs; and
2. Defins malas voloms and ns= it to solve problems.

Eev words: Alolar mass, Felative stomdc mass, Atomdc mass, Maolar voloms
LTSNS Mols Conversions workshest, Mass « Moles, Molss < Particles
Procedures: DHscnss how fo meke the fallowing conversions, nsins the lins method:

= Mlzss « hlolss

= hloles & Particles

= hlzss «5 Particles

Explzin the concept of Maolar mass, Relative atomic mass, Atomdc mass, hMolar volume, Avozzda's
constant.

= Malar valume, valume ofonemale of 225 2t TP =224 Lipal 1 mal of 2 substance = §.02 X 105
-  Standard Temperamee and Bressuge (3TF) = 0°C o1 273K, 1 atmospheric preassuse

Wosk some samples of stoichiometry questions for leamears inthe classrosm and allow leames to practice
Conclusion: Swramariss comospts t2usht and sive hals Comversions vooakshests 25 2ssimnment 10 l=mers.
How many atoms a1= in 062 malss of AgT
How many males of BaNQ; contain 102 3 g7
How many atoms a1= in 58 3 zof coppet?
A room with 3 volome of 3500 L contzins how meny malss of =ir at STP?

A glass of milk contzins 5 goaloinm How many atoms of caleinm is that?
If vou bumad 4 0 x 107 malecnls ofnatoral g (methene CH.), whet mess of methans did vou bum?

[= R T g S ]

Box 4: The lesson plan on calculation of moles prepared by T2
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Box 5: Some highlights on calculation of moles by T2

Teacher 2 explained the Mole concept by defining the mole concept explicitly as seen in Box 5using the lesson
plan in Box 4. Representation was used to make the mole concept very easy to understand. He supported the
teaching with representation for other Physical Science to visualise the meaning of moles (Evagorou, Erduran,
& Mantyld, 2015). From theserepresentations a game was developed by the Physical Science teacher for others
to play. T2 further explained that learners might learn better and improve their skills and understanding when
they practice all types of stoichiometry games. Wright, Betteridge and Buckby (2005) mention that games
provide a context for meaningful scientific communication, which takes place as the learners seek to understand
how to play and communicate through the game. By playing games, learners are offered a practice as
conventional drill exercises, but in a more meaningful way to improve their stoichiometry concepts. By doing
so, learners might be immersed in using the stoichiometry language concepts, which could assist them to better
internalise a newly constructed stoichiometry concept as reiterated by Vygotsky (1978).

Moles triangular game

How to play the moles triangular game:

Have a periodic table at hand,;

Have the masses or moles of substance at hand or develop yours;

Two out of the components of triangular stoichiometry mole house must be known;
The game is played by three people with calculators in their hands;

1% player chooses mass number e.g. 12 g;

2" player chooses mole e.g. 0.2 moles;

ouprwdE
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7. 3 player tells you what to do and gives points to the first person to give the correct answer, 2 points for
correct answer and 0 for wrong answer; and
8. Approximate the answer obtained to the nearest ten.

The constructed triangle Figure 3 houses all the tenets of moles calculating components.

mass (9)
moles (mol) formula or
atomic mass

Figure 3: Formula triangle for calculating moles

The formula triangle representation can be used to explain the concept of moles, concentration and
volume in solutions. This representation in the teaching of stoichiometry was very helpful, and it was seen
during the time learners answered the diagnostic achievement test questions. It could be inferred that using
representations during the teaching of stoichiometry enhances effective teaching and learning of stoichiometry.

number
of moles

concentration
(in mol/dm?)

Figure 4: Formula triangle for calculating concentration in solutions

The game that was played to explain moles calculations was very interesting. After playing the game,
the use of analogies became popular among the teachers. As a result, all the teachers were actively engaged in
playing it during the second activity. Examples of moles calculations were carried out using the game analogue.
Workshop 3, learning and teaching support materials (LTSMSs)

This activity was as per request by teacher 5 who asked that the CoP members be taught how to make learning
and teaching support materials (LTSMs).1 facilitated how LTSMs are developed.

Development of learning and teaching support materials

From this workshop 3, it emerged that most teachers had problems with the development of teaching and
learning materials. This was an opportunity to engage the CoP members on how to go about developing
teaching materials.Busljeta (2013) accentuates that the purpose and role of teaching and learning resources does
not only consist of making the educational process more attractive and interesting, but also of encouraging
active learning and the development of different skills for the learners. The CPD of Physical Science teachers is
strengthened as they learn how to make LTSMs for the teaching of stoichiometry.
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Procedures of LTSMs making during the workshop

As agreed before, | discussed with the community of practice (CoP) members how to make LTSMs. |
quickly prepared a lesson plan on the methods of preparing LTSMs using available materials. The lesson was on
how to make the electronic structure of an element.

Box 6: Some highlights on exemplary lesson plan of electronic structure of element

Step 1 - Gather Information on the element to develop
Bafoge wou can build wouwr LT3ML you will mesd to lmow how mamy
profons nenirons anmd eleciroms vour alsment hes. Obisin thiz fom the Periodic
Tablz of Elemants.
Step I — Materials to mse

Cardboard, Bottle tops, theeads szsads (any appasling gvailable materials of wour
chodoas). Colowr of paints, glos and ball pons

Step 3 - Build the Nuclens

Show that the puclsus the contrsl part of the atom iz mads fom protons and
nautrons. Disfins the protons and newtnons.

Step 4 - Placing the Flecirons on the orbit.

The alactione sz found putzida the pwclsus on the orbit, placs slactrons thea
Step & — Exemplary explanation

Ansmemplary iz 3 simplified rspgessntation of an objact or alemant.
Step 6: Constroct vour own semplary (modal) mow, pick an alsmant of your choics

The Bohr Exemplary

o

)

-
(& -

€c:
(3 @

.

Below is LTSM of the electronic structure of Magnesium constructed by the participating community of
practice (CoP) members during the workshop
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Figure 5: LTSM of the electronic structure of Magnesium constructed by CoP members group

Figure 6: LTSM of the electronic structure of Beryllium constructed by CoP members group 2

Reflections on the LTSMof electronic configuration construction

The Physical Science teachers enjoyed working together. When the construction of the electronic
configuration started, T2 asked questions about the use of local materials. | said that it is central to analogues
discussed, that locally available materials (Asheela, 2017) for the teaching or constructing LTSM be used.
During the discussion | made reference to the materials used when constructing the electronic configuration. For
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example, the matchsticks were used to show a pair of electrons in the orbit, coloured papers to beautify the
LTSM and cardboard to house the electronic configuration. Bottle tops were used to show the position of
electrons within the shell, marker pens were used for drawing, threads for making shells and seeds (to show the
protons and neutrons).

Workshop 4

Workshop 4 was on percentage composition of substances and was presented by teacher 5.Below is the lesson
plan prepared by T5 on percentage composition. T5 made use of an analogy representation in teaching the
percentage composition.

Box 7: Highlights on practical analogue on percentage composition procedures

Objective

To become familiar with the methods of calculating percentzge composition of a substance or mixture.
Apparatus and Chemicals

Chemical balance, Bunsen burner, heat, Beakers, evaporatmp dish

Unknown mixture of iodme and Silicon dioxide

Discussion: Stowchiometry mixture’s calculation

The mixture that vou will separate contams two components: NH,C1, and 510, Thewr separation will
be accomplished by heatmg the mixture to sublmme the: NH,C1 from 50,

Procedures:

Step 1: Carefully weigh a clean, dry evaporatmg dish.

Step 2: Then put the unknown mixture in the evaporatmg dish.

Step 3: Weigh the evaporatmg dish contzming the sample and calculate the sample weight.

Step 4: Place the evaporatng dish contammg the mixture on 2 hot plate under the fume cupboard.

Step 5: Heat the evaporatmg dish until brown fumes are no longer formed. Heat carefully to aveid
spattering and stir.

Step 6: Allow the evaporatmg dish to cool unfil it reaches room temperzture and then weigh the
evaporating dish with the contamed solid. The loss m weight represents the amount of lodme m your
mixture.

Calculate the % composition of I2 (Iodine) = Mass of component in grams alone X 100

Mass of sample m grams

= % component of iodine

The analogy practical seemed to be an eye-opener on the teaching of stoichiometry. One of the teachers
(T4) said that if this workshop could be extended it would enhance their SMK and PCK. After the presentation
and reflection by T5, | facilitated balancing of chemical equations during the workshop, and | used the generic
method of balancing chemical equations.

Lesson plan on balancing chemical equations
In the box below is the lesson plan prepared on chemical balancing of equations.

WWWw.ijres.org 45 | Page]



Intervention workshop supportfor Physical Science teachers in developing exemplary lessons ...

Topic: Balancing chemical sguations -
Stoichiometry describes the guantitative elationships betwesn feactsmts and products in chemical reactions.
Stoichiomatric caloulations depsnd upon balanced chemicsl eguations. The cosfficientz of the balanced
aguation indicate the ratio of reactants and poodcts taking part in the eaction.
Leamning Objectives:
Leamerz should ba abla o
o Balance chemicsl eguation
o Idemtifiy the cosfficient in the balanced chemicsl aguations.
o Felats and compare stodchiomstry in balancing chemical sgueations.
o PFatio of reacting substances (reactants and products)
EKey words: stoichiomstry, Feactant: and Prodocts chemical sguation:, molssmola problem cosfficients
Frocedure:
Btep 1: The teachar should outline the mils: for balancing sguations by inspection to Leamers
4 Write 3 formula sguation with cofrect symbols, formula: and swbecripts
b. Count the member of atoms of each element on sach side of the sguation.
. Balance atoms by wzing cpsificients.
d. Check yvour work by counting atoms of each alsment.
Step 2: Explain what stodchiometry is.
- ztody of guantitative, of messwrahbla melationehipe that ewizt in chemical formulas and
chemical eactions
- Connect importsnce of balanced equations with stodchiometoy
3. Explsin mole-mole guestions: Q) How many molss of HC1 are neaded to react with 5.70 mols:s of Zn?
Step 1. Write balanced eguation. ZHC1 = Zn — ZnCly + Ha
Step 1. Dstarmins molar ratie. (2melas HC for avery 1 mola Zn)
Step 3. Cross multiply with given nember of moles.
HCl/Zn=2/1=X /570
X =11.40 mol=z HC1
Conclusion:

#» Explsin the r=lationship betwesn stoichiomstry and balanced sguations; amd
# Feoviza the mole-mols staps.

Box 8: Lesson plan for the balancing of chemical equation

During the activity, Teacher 1 presented an equation that they failed to balance in class.

- AlBr; + - K,S0, ———» KBr+___ Alz(SO4)3

Balanced equation: 2 AlBr; + 3 K;S5046 KBr + Aly(SO4)s—»

After the balancing | discussed the algebraic method of balancing equations below with teachers.
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An Algebraic AMethod of Balandng Equations
In balancing aguations, we raguirs that the zame numbsr of atoms of sach slement appesr on both
zidaz of the aguation. The problem iz mose mathematical than chemical. A= vou might expact, thasa
ogrations can ba solved by meneral mathematical methods.
Lat us consider the following eguation, writing it with the undeterminad cosfficients a, b, x, and ¥ a=
showm by:
sCaHi=bOn - xCO=yHO
In ooder to detemmine the valwe: of the fowr wwlknoewn cosfficients, we must have four eguations.
Thease ar= supplied by the simultsnecus balancing of sach slement. Fof exampls we might start with
the slement carbon.
Carbon
Umea aguation iz obtsined by oguating the pumber of cartbon atoms on the laft sida of the aguation with
thoss on the right  Accooding to itz formula sach sthane molsuls contsine two carbon abodms.
Tharafore, there are 23 cabon atoms in cthane molscples.  Omn the right side, each carbon dipeida
molaouls contzine: only one carbon stoms.  Thersfore, thers are x carbon stoms on the right.  Since
theza numbars must b agesl at the snd of our caloulations wa write
The aguation

2a = x (Eguation 1)
Hyvd rosen
In zimilar mannsr, we can write an eguation by algebesically balsncing the pember of hypdrogem
atoams:

fa =1y (Eguatiom 1)
Oxveen
Diping the same for onygen, we obtain

b = Ix + v {Eguation 3)
Thiz give: us thiss aguations. Forf a simultamepus algsbesic solution we nead ons moge.  Sincs all
of the numbsers fapresanting atome a2 relative we can obtsin our fowrth sgustion by letting any one
of the mnlmowns a b, x, of ¥ ogual anythineg wea wish,

Lat ws arbitrarily lat a = 1 to sot up ow fowrth sguation. Then, ffom Eguation 1, x
= 2. Likewiza, fiom Eguation 2, ¥ = 3. Placing thess values for X and ¥ inte Egquation 3,
TR gat
b= +3=7
b=3.3
To avedd fractions, we then multiply thaough by 1, gotting a new st of valoes for
tha four cosfficieamtz: a=2XL b=7,x=4, and v= 4. If vou plug in thess numbsrz into the

. TSRS DU, [P SR ———— 1 | S Y S A S —— R S, J——

Box 9: Explanatory notes about algebraic method of balancing chemical equation
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Algebraic method of balancing the equation below

Nall = 50y =Ha O =y MNa50y + HCI

Apgain we put unlmown cosfficient: in font of each molsoular spacies:
) = ¥30r = S0 - wily ula 50y =+ vHCI

Writing down the balance conditions on sach clement gives:

Soadinm balanca:
x=1In

Chlorine balamca:
=
Sulpbur balanca:
¥F=u
Oy ren balancs:
Iy =z+2Iw=4n

Hydromen balanca:

K

=

Seatting v—=1 arbdtrarily, mives the immediate solution:
=1 v+~=1 w—=1=1

gl 1-2w=4 2w=43 Iw=1 W=121

In ooder to clesr the faction, we multiply all the cosfficients by 2 and write down the balanced
aguation:

2raCl = 50+ HO + 172000 Wax50y = HCI

Finsl Eguation

Box 10: Using algebraic method to balance equation

The algebraic method of balancing equations is the newest chemical equation balancing method and when fully
understood, balancing of equations would be very easy.

Findings from the intervention

The findings of this study further indicated that the community of practice (CoP) members acquired the
professional transformations which were important breakthroughs in their careers. Transformation is defined in
the Vygotskian framework as those forms of behaviour that are used between people in concrete social
interactions (i.e. intermental plane to the forms of individual mental processes i.e. the intramental plane (Eun,
2008). The internalisation process does not occur automatically from a direct transformation of the intermental
plane to the intramental plane, but through the use of mediators. The intervention workshops in my study were
framed with activities serving as material mediators (artefacts) that aimed to solve stoichiometric problems. So,
the collaborative working together of CoP members might lead to their continuing professional development.
The CoP members in my study also were the human mediators enhancing transformation that resulted in higher
forms of mental functions leading to their continuing professional development (CPD).

The findings of this study revealed the zone of proximal development (ZPD) of participating teachers,
coming from different backgrounds and having the ability to do certain skills before the intervention. ZPD is
not only for learners, but it can be applied to teachers as well. In this study the zone of proximal development
enabled teachers to define their immediate needs and the shifting developmental status, which necessitated the
need for the workshop intervention.

The findings also revealed the total involvement of teachers during the workshop. Teachers were
actively involved in the study, volunteering willingly to partake in any task without coercion. T3 volunteered to
facilitate stoichiometry mapping during the workshop intervention.
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IV. RECOMMENDATIONS
The study focused on the influence of the intervention workshops with the view to improving the six

Physical Science teachers’ practice within a community of practice (CoP) in the Zambezi Region. The results
illuminated the fact that the role and importance of the workshops and continuing professional development
(CPD) cannot be overstated within a CoP.

Arising from this study, | thus offer the following recommendations for consideration by lecturers,

teachers (curriculum implementers), school principals, inspectors, continuing professional development
initiators and educational policy developers.

Teachers should develop effective teacher professional development activities such as study teams, cluster
teaching, and peer coaching where teachers are expected to examine their assumptions and practices
continuously;

Teachers should engage in hands-on practical activities to put more emphasis on the concepts 'to be
innovative' and 'to be critical’, during classroom teaching of stoichiometry;

The use of relevant teaching materials in the teaching and mediation of learning stoichiometry might be
associated with a shift towards the use of TSPCK tenets for the teaching of stoichiometry concepts;

This study afforded learning opportunities for Physical Science teachers and such experiences resulted in
positive learning experiences for their learners in the long run as well. | therefore recommend that Physical
Science teachers should promote CPD-updating bottom-up, for school management to enhance their
professional development.

From my own perspective, it is my contention that while engaging teachers in a continuing professional
development (CPD), using participatory action research (PAR) within a CoP, should be done with care. |
therefore recommend that university lecturers, senior education officers such as inspectors or subject
advisers, who are knowledgeable about continuing professional development (CPD), should be part of a
CoP.

I recommend that teachers develop LTSMs for any academic or non-academic classroom presentations for
their continuing professional development (CPD) provided it enhances learning.

Concluding Remarks
This study presented, analysed and discussed the intervention workshops and some reflections that emerged as a
result of the activities. Findings and recommendationwere discussed.
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